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Findings suggest entrustment in trainee pharmacist capabilities by themselves, their supervisors o

and the public is underpinned by developing their competence and reflective practice alongside
legal and ethical considerations (figure 1).

Some sustainable assessment practices were evident through a mix of formal study-day learning;
informal workplace feedback dialogues; supervised learning events and occasional non-formal peer
assessment. Utilisation of familiar assessment tool formats across undergraduate, trainee
pharmacist and post-graduate frameworks was felt to enable sustainability of assessment.
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